
12th Grade 
ELA 

Week of: 

APRIL 6TH 
WICHITA PUBLIC SCHOOLS 



9th, 10th, 11th and 12th Grades 

Your child should spend up to 90 minutes over the course of each day on this packet. 
Consider other family-friendly activities during the day such as: 

Help with a chore, meal, 
or yardwork 

around the house. 

Listen to age appropriate 
podcast and discuss 

with a friend.  

Encourage someone 
with a compliment, text, 

or letter. 

Listen to a free 
audio story at 

stories.audible.com 

Explore art at  

artsandculture.google.com/ 

Text or call a friend 
to say hello. 

Journal about 
your experiences 

during this timeframe.  

Mindful Minutes: 

Each day to focus on the 
5 senses.  

*All activities are optional. Parents/Guardians please practice responsibility, safety, and supervision.

For students with an Individualized Education Program (IEP) who need additional support, 
Parents/Guardians can refer to the Specialized Instruction and Supports webpage, 

contact their child’s IEP manager, and/or speak to the special education provider when you are 
contacted by them.  Contact the IEP manager by emailing them directly or by contacting the school. 

The Specialized Instruction and Supports webpage can be accessed by clicking HERE or 
by navigating in a web browser to https://www.usd259.org/Page/17540 

WICHITA PUBLIC SCHOOLS 
CONTINUOUS LEARNING HOTLINE AVAILABLE 

316-973-4443 
MARCH 30 – MAY 21, 2020 

MONDAY – FRIDAY 
11:00 AM – 1:00 PM ONLY 

For Multilingual Education Services (MES) support, 
please call (316) 866-8000 (Spanish and Proprio) or (316) 866-8003 (Vietnamese). 

The Wichita Public Schools does not discriminate on the basis of race, color, national origin, religion, sex, gender identity, sexual orientation, 
disability, age, veteran status or other legally protected classifications in its programs and activities. 



12th Grade English Language Arts Packet Schedule: Week 2 

Day 1: 676‐683 Day 2: 684‐689 Day 3: 690‐699 Day 4: 700‐701 Day 5: 702‐704 

 Read Aloud Accommodations are available via the specialized instruction and supports website

referenced at the beginning of this packet. 

Word  Definition 

Intercede‐Verb (pg 681)  Intervene on behalf of another 

Confrontation‐Noun (pg 681)  A  hostile  or  argumentative meeting  or  situation 
between opposing parties. 

Cataclysmic‐Adjective (pg 685)  Relating to or denoting a violent event 

Zealous‐Adjective (pg 688)  Having or showing zeal.  (fiery) 

Qualification‐Noun (pg 688)  A quality or accomplishment that makes 
someone suitable for a particular job or activity. 



Week 2: Read Aloud accommodations 

12th:  705-717

Shooting an Elephant – George Orwell  https://www.youtube.com/watch?v=yPrMtNiE9Ho 
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UNIT 6

SCAN FOR 
MULTIMEDIA

 Discuss It How do you define “home” when your nation 
is a global empire? 

Write your response before sharing your ideas.

The British Empire Sets 
Its Sights West

Finding a Home
Nation, Exile, and Dominion

676 



UNIT INTRODUCTION

PERFORMANCE-BASED ASSESSMENT

Historical perspectives

Focus Period: 1901–Present

a changing World

iNDepeNDeNt 
learNiNG

sHort storY

My old Home
Lu Hsun

essaY 

from Writing as an 
act of Hope
Isabel Allende

MeDia: WeBsite

from History of 
Jamaica
Encyclopaedia 
Britannica

perForMaNce tasK 

Writing Focus:

Write an informative essay

Novel eXcerpt 

from the Buried Giant
Kazuo Ishiguro

speecH i poetrY

st. crispin’s Day 
speech
from Henry V, Act iV,  
scene iii

William Shakespeare

Home thoughts, 
From abroad
Robert Browning

c
o

M
PA

r
E

HistorY

from a History of 
the english church 
and people
Bede, translated by Leo 
Sherley-Price

WHole-class 
learNiNG

EssEntiAL QuEstion: 

What does it mean to call a place home?

sMall-GroUp 
learNiNG

LAuncH tEXt 
inForMAtiVE MoDEL

Home away From 
Home

unit 6

c
o

M
PA

r
E

aNcHor teXt: essaY

Back to My own 
country: an essay
Andrea Levy

aNcHor teXt: essaY

shooting an 
elephant
George Orwell

poetrY collectioN 1

the seafarer
translated by Burton Raffel

MEDIA CONNECTION:
The Seafarer

Dover Beach
Matthew Arnold

escape From the
old country 
Adrienne Su

poetrY collectioN 2 

the Widow at 
Windsor
Rudyard Kipling

From lucy: englan’ 
lady
James Berry

perForMaNce tasK

sPEAking AnD ListEning Focus:

present a panel Discussion

informative text: essay and Media presentation

ProMPt: In what ways is home both a place and a state of mind?

perForMaNce-BaseD assessMeNt prep

review evidence for an 
informative essay
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SC
A

LE
 1 2 3 4 5

 NOT AT ALL NOT VERY SOMEWHAT VERY EXTREMELY
 WELL WELL WELL WELL WELL

UNIT 6  INTRODUCTION

Unit Goals
Throughout the unit, you will deepen your perspective of the meaning of 
home by reading, writing, speaking, listening, and presenting. These goals 
will help you succeed on the Unit Performance-Based Assessment.

Rate how well you meet these goals right now. You will revisit your ratings 
later when you reflect on your growth during this unit.

SCAN FOR 
MULTIMEDIA

READING GOALS

•	Evaluate written informative texts by 
analyzing how authors introduce and 
develop central ideas.

•	Expand your knowledge and use of 
academic and concept vocabulary. 

WRITING AND RESEARCH GOALS

•	Write an informative essay in which 
you effectively convey complex ideas, 
concepts, and information.

•	Conduct research projects of various 
lengths to explore a topic and clarify 
meaning. 

LANGUAGE GOAL

•	Correctly use appropriate and varied 
transitions to vary sentence structure 
and connect related ideas. 

SPEAKING AND LISTENING 
GOALS

•	Collaborate with your team to build on 
the ideas of others, develop consensus, 
and communicate.

•	Integrate audio, visuals, and text in 
presentations.

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

 STANDARDS
Language
Acquire and use accurately general 
academic and domain-specific words 
and phrases, sufficient for reading, 
writing, speaking, and listening at 
the college and career readiness 
level; demonstrate independence 
in gathering vocabulary knowledge 
when considering a word or phrase 
important to comprehension or 
expression.

678 UNIT	6	•	FINdINg	a	Home



WORD MENTOR SENTENCES PREDICT MEANING RELATED WORDS

migrate

ROOT:

-migr-
“move”; 
“shift”

1.  Some animal species, including 
monarch butterflies, migrate 
thousands of miles every year.

2.  With so many linked devices, it is 
easy to migrate documents from 
one environment to another.

migration; migratory; 
immigrate; emigrate

modify

ROOT:

-mod-
“measure”

1.  The weather forecast called for 
snow, so I had to modify my plans 
to bring shorts and sandals.

2.  Your research may lead you to 
modify your thesis or even change 
it completely.

requisite

ROOT:

-quis-
“ask”; “seek”

1.  To graduate on time, you must 
complete the requisite number of 
credits.

2.  If you plan to be an expert 
in nineteenth–century British 
literature, that novel is 
requisite reading.

reiterate

ROOT:

-iter-
“again”

1.  I plan to offer a new vision and 
will not just reiterate the same old 
ideas.

2.  Olivia gets bored when I reiterate 
that story, but her little brother 
loves the repetition.

implication

ROOT:

-plic- / -ply-
“fold”

1.  The council did not anticipate 
the implication of the new law, 
especially as it affects school 
funding.

2.  One implication of her success as a 
medical student is that she’ll be a 
great doctor.

Academic Vocabulary: Informative Text
Academic terms appear in in all subjects and can help you read, write, and 
discuss with more precision. Here are five academic words that will be useful 
to you in this unit as you analyze and write informative texts. 

Complete the chart.

1.  Review each word, its root, and the mentor sentences.

2.  Use the information and your own knowledge to predict the meaning of 
each word.

3.  For each word, list at least two related words.

4.  Refer to a dictionary or other resources if needed.

ESSENTIAL QUESTION: What does it mean to call a place home?

Follow Through

Study the words in this chart, 
and highlight them and their 
forms wherever they appear 
in the unit.
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Leaving one’s home to live elsewhere is one of humanity’s oldest 
 stories. Ever since people first began to settle in small villages, 

some of us have been pulled in the opposite direction, drawn toward 
life in new lands. Sometimes, we were fleeing danger; sometimes, 
by moving we faced new dangers. In all cases, our restlessness gave 
us new perspectives on the meaning of home. As Mark Twain wrote: 
“Broad, wholesome, charitable views of men and things cannot  
be acquired by vegetating in one little corner of the earth all  
one’s lifetime.”1

In the modern world, we are more mobile than ever. According to 
a United Nations report, there were nearly 191 million international 
immigrants worldwide in 2005. That represents about 3% of the 
world’s population.2 Despite these massive numbers, each  
person’s experience of immigration can still feel unique and,  
often, challenging.

For example, new immigrants may struggle with language 
difficulties. Most people can speak and read the language of their 
country of origin. That sense of ease in a language may disappear in 
the adopted country. A language gap can make even ordinary chores 
a challenge. One might struggle to understand a receipt, to get on the 
right bus, or to read an ad. On a deeper level, language barriers may 
leave new immigrants feeling isolated, cut off from jobs, education, 
and even friendships.

 Culture shock is another hurdle that new immigrants may face. 
Culture shock is a feeling of disorientation or alienation when 
one encounters the customs of another society. It can range from 

1. Twain, Mark. The Innocents Abroad. Vol. 1, Bernard Tauchnitz, 1879, p. 333.
2. United Nations, Department of Economic and Social Affairs, Population Division. 

International Migration Report 2006: A Global Assessment. United Nations, 2009, 
pp. 5–6. 

1

2

3

4

UNIT   6    INTRODUCTION

SCAN FOR 
MULTIMEDIA

Home Away 
From Home

LAUNCH TEXT | INFORMATIVE MODEL

This selection is an example of an 
informative text, a type of writing 
in which the author examines 
concepts through the careful 
selection, organization, and analysis 
of information. You will write in this 
mode for the Performance-Based 
Assessment at the end of this unit.

As you read, look at how information 
is shared. Mark the text to help you 
answer this question: How does the 
writer introduce and develop a thesis 
about changing perspectives on the 
idea of “home”?

NOTES

680 UNIT 6 • FINDING A HOME



 WORD NETWORK FOR FINDING A HOME

Vocabulary A word network 
is a collection of words related 
to a topic. As you read the 
unit selections, identify words 
related to the idea of finding a 
home, and add them to your 
Word Network. For example, 
you might begin by adding 
words from the Launch Text, 
such as isolated, customs, and 
foreign. For each word you add, 
add another related word, such 
as a synonym or an antonym. 
Continue to add words as you 
complete this unit.
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NOTES

foreign  indigenous

customs  culture FINDING A 
HOME

ESSENTIAL QUESTION: What does it mean to call a place home?

discomfort with new foods to a sense that certain behaviors are 
inappropriate. For example, in the United States it’s considered 
proper to politely confront a co-worker with whom one is having 
problems. Asking a superior to intercede may be seen as a breach 
of trust or an inability to handle one’s own problems. By contrast, 
in Japan, people generally avoid direct confrontation. An unhappy 
employee may readily ask a superior to speak to a co-worker on his 
or her behalf.

 Gestures, facial expressions, and greetings can also be culturally 
specific. For example, in the United States, it is considered normal 
to smile at or say hello to a stranger one passes on the sidewalk. 
However, in Russia, most people do not smile at or greet strangers; 
they reserve outward signs of friendliness for friends and family.

 Language and cultural barriers may make the prospect of feeling 
at home in a new country seem impossible to new immigrants. 
However, as the centuries have shown, human beings are resilient. 
We learn the languages of our adopted countries, often contributing 
words from the language we brought with us. We embrace or reshape 
the values of our adopted countries. Foods that were once foreign 
become part of the larger culture’s culinary vocabulary. We build new 
senses of home. Perhaps, as our global mobility continues to increase, 
our sense of home will expand to include not just our immediate 
neighborhoods, but also the planet itself. ❧

5

6

 Tool Kit  
Word Network Model

isolated  alienated

Home Away From Home 681
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Launch Activity
Draft a Focus Statement Complete this focus statement: A place feels 
like home because it is __________, __________, and __________.

•	On a sticky note, record a set of words or phrases to complete the 
statement.

•	Place all sticky notes with class suggestions on a chalkboard or other 
surface, and appoint a volunteer to read them aloud. Work together to 
group words and phrases that have similar meanings.

•	Select three words or phrases that you think best complete the focus 
statement. Place a tally mark on each sticky note that names one of your 
choices. 

•	Find the three words or phrases that received the most votes. Decide as a 
class whether those three choices create a strong, convincing statement.

Summary
Write a summary of “Home Away from Home.” Remember that a summary 
is a concise, complete, objective overview of a text. It should contain neither 
opinion nor analysis.

UNIT   6    INTRODUCTION

682 UNIT	6	•	FINDING	A	HOME
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QuickWrite
Consider class discussions, presentations, the video, and the Launch Text as 
you think about the prompt. Record your first thoughts here.

PROMPT: In what ways is home both a place and a state of mind?

ESSENTIAL QUESTION: What does it mean to call a place home?

 EVIDENCE LOG FOR FINDING A HOME

Review your QuickWrite. 
Summarize your initial position 
in one sentence to record in 
your Evidence Log. Then, record 
evidence from “Home Away 
From Home” that supports your 
initial position.

Prepare for the Performance-
Based Assessment at the end 
of the unit by completing the 
Evidence Log after each selection.

Title of Text:   Date: 

CONNECTION TO PROMPT TEXT EVIDENCE/DETAILS ADDITIONAL NOTES/IDEAS

How does this text change or add to my thinking? Date:  

 Tool Kit
Evidence Log Model

SCAN FOR 
MULTIMEDIA Unit Introduction 683
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OVERVIEW: WHOLE-CLASS LEARNING

STRATEGY ACTION PLAN

Listen actively •	 Eliminate	distractions.	For	example,	put	your	cellphone	away.

•	 Jot	down	brief	notes	on	main	ideas	and	points	of	confusion.

•	

Clarify by asking 
questions

•	 If	you’re	confused,	other	people	probably	are,	too.	Ask	a	question		
to	help	your	whole	class.	

•	 Ask	follow-up	questions	as	needed;	for	example,	if	you	do	not	understand	the	
clarification	or	if	you	want	to	make	an	additional	connection.	

•	

Monitor 
understanding

•	 Notice	what	information	you	already	know	and	be	ready	to	build	on	it.

•	 Ask	for	help	if	you	are	struggling.	

•	

Interact and share 
ideas

•	 Share	your	ideas	and	answer	questions,	even	if	you	are	unsure.	

•	 Build	on	the	ideas	of	others	by	adding	details	or	making	a	connection.

•	

ESSENTIAL QUESTION:

What does it mean to call  
a place home?
As	you	read	these	selections,	work	with	your	whole	class	to	explore	the	idea		
of	home.
From Text to Topic Is	home	simply	the	place	that	is	most	familiar	to	us	or	where	
our	friends	or	family	also	live?	Can	we	feel	at	home	in	a	country	where	we	are	seen	
as	different	or	as	not	belonging?	As	you	read,	consider	the	qualities	that	either	make	
a	place	a	home	or	keep	it	from	being	one.

Whole-Class Learning Strategies
Throughout	your	life,	in	school,	in	your	community,	and	in	your	career,	you	will	
continue	to	learn	and	work	in	large-group	environments.

Review	these	strategies	and	the	actions	you	can	take	to	practice	them.	Add	ideas	
of	your	own	for	each	step.	Get	ready	to	use	these	strategies	during	Whole-Class	
Learning.

SCAN FOR 
MULTIMEDIA684 UNIT	6	•	FINdING	A	HomE



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.
CONTENTS

PERFORMANCE TASK
WRITING FOCUS

Write an Informative Essay
The Whole-Class readings demonstrate how an individual’s personal sense of 
home can be influenced by social issues, the passage of time, and even the strands 
of history. After reading, you will write an informative essay about how British 
colonialism complicated perceptions of home. 

C
O

M
PA

R
E

ANCHOR TEXT: ESSAY

Back to My Own Country:  
An Essay
Andrea Levy

How is an awkward trip on an English bus 
connected to the colonial history of Jamaica? 

ANCHOR TEXT: ESSAY

Shooting an Elephant
George Orwell 

A rogue elephant presents a serious problem 
for a colonial policeman in Burma. 

HiSTORiCAl PERSPECTivES

Focus Period: 1901–Present

A Changing World 

Cataclysmic events—two world wars, the Russian 
Revolution, and the collapse of the British 
Empire—fundamentally transformed England in 
the twentieth and twenty-first centuries. These 
events led writers—both those with traditional 
British ancestry and those who are the children 
of colonial subjects—to question what “home” 
really means. 

Whole-Group Learning 685
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TIMELINE

HISTORICAL PERSPECTIVES • FOCUS PERIOD: 1901–PRESEnT

A Changing World
Voices of the Period

“  If we cast our glance back over the sixty-four 

years into which was encompassed the reign of 

Queen Victoria, we stand astonished, however 

familiar we may be with the facts, at the 

development of civilization which has taken 

place during that period. We stand astonished at 

the advance of culture, of wealth, of legislation, 

of education, of literature, of the arts and 

sciences, of locomotion by land and by sea, and 

of almost every department of human activity. ”
—Sir Wilfred Laurier, 

former British prime minister

“  At eleven o’clock this morning came to an end 

the cruelest and most terrible War that has ever 

scourged mankind. I hope we may say that thus, 

this fateful morning, came to an end all wars. ”
—David Lloyd George, 

former British prime minister

“ Only the dead have seen the end of war. ”
—George Santayana, philosopher

“ We shall defend our island, whatever the cost 

may be, we shall fight on the beaches, we shall 

fight on the landing grounds, we shall fight in the 

fields and in the streets, we shall fight in the hills; 

we shall never surrender.    ”
—Winston Churchill, 

former British prime minister

History of the Period
The Victorian Era When Queen Victoria died 
in 1901, she had reigned for more than six 
decades, longer than any British monarch until 
Queen Elizabeth II surpassed that mark in 2015. 
In the era that bears her name, Britain’s old 
social and political order, which dated back to 
medieval times, was transformed into a modern 
democracy. When Victoria became queen in 
1837, Great Britain was experiencing dramatic 
technological advances that had begun in the 
previous century. Rapid industrialization, the 
growth of cities, and political reforms were 
transforming Britain. At the same time, Britain 
became a worldwide empire. The period also 
witnessed the spread of poverty and great income 
inequality as well as advances in philosophy 
and science that threatened long-held beliefs. 
(Both Karl Marx’s The Communist Manifesto and 
Charles Darwin’s On the Origin of Species were 
published during this period.) Victorians could not 
escape the fact that on all fronts they were living 
“in an age of transition.”

An Empire Won When Victoria celebrated her 
Diamond Jubilee in 1897, the British Empire 
stretched around the globe, making it the largest 
empire in history. Britain’s flag flew over about a 
quarter of the earth’s land, and the Royal Navy 
controlled all the oceans of the world. The right 
of one nation to control others, however, was not 
universally agreed upon either in Britain or in the 
many places subsumed into its empire. By 1922, 

1940: Winston Churchill 
becomes prime minister.

1927: United States 
Charles Lindbergh 
flies solo to Paris.

1939: Europe Hitler 
invades Poland; 
World War II begins.

1917: Russia Czar is 
overthrown; Bolsheviks, 
led by Lenin, seize power.

1918: Women over thirty 
achieve right to vote in 
Great Britain.

1901: Queen Victoria dies; 
Edward VII becomes king.

1914: Britain enters 
World War I.

1901 

686 UNIT 6 • FINDING A HOME



essential question: What does it take to survive?
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essential question: What does it mean to call a place home?

about one-fifth of the world’s population was 
under British control.

The War to End All Wars On August 3, 1914, 
as Germany invaded Belgium, Sir Edward Grey, 
the British Foreign Secretary, looked over a 
darkening London and said, “The lamps are going 
out all over Europe; we shall not see them again 
in our lifetime.” The next day, Britain declared 
war on Germany. 

Many predicted the war would be brief. It was 
not. Instead, it lasted four long years. World 
War I cost Britain dearly—more than 700,000 

British soldiers lost their lives. The war and its 
aftermath influenced much of what followed in 
the twentieth century.

In 1916, Irish nationalists, taking advantage of 
Britain’s involvement in World War I, staged a 
rebellion against British rule. The rebellion failed, 
but its outcome deepened the ill feelings between 
Britain and Ireland.

In 1917, German authorities allowed Vladimir 
Lenin to return to Russia after a ten-year exile. 
There, he led the Bolshevik revolution, which 
transformed Russia from a czarist empire to a 

1960

1949: China Mao Zedong 
establishes People’s Republic.

1947: India and Pakistan 
gain independence.

1955: United States Martin Luther 
King, Jr., leads civil rights bus boycott.

1957: Russia Sputnik I, 
first satellite, is 
launched.

1945: Japan United States 
drops atomic bombs on 
Hiroshima and Nagasaki; 
World War II ends with 
Japanese surrender.

1941: United States Japan 
bombs Pearl Harbor; United 
States enters World War II.

Integration of Knowledge and Ideas
  Notebook Compare the global political power of Britain in 1900 and today as shown 
on the two maps. Based on the list of Nobel Prize winners writing in English, what can you 
infer about the prevalence of the English language in former colonies?

1907 Rudyard Kipling (Great Britain)

1923 William Butler Yeats (Ireland)

1925 George Bernard Shaw (Great Britain)

1930 Sinclair Lewis (United States)

1932 John Galsworthy (Great Britain)

1936 Eugene O’Neill (United States)

1938 Pearl S. Buck (United States)

1948 T. S. Eliot (Great Britain)

1949 William Faulkner (United States)

1950 Bertrand Russell (Great Britain)

1953 Winston Churchill (Great Britain)

1954 Ernest Hemingway (United States)

1962 John Steinbeck (United States)

1969 Samuel Beckett (Ireland)

1973 Patrick White (Australia)

1976 Saul Bellow (United States)

1983 William Golding (Great Britain)

1986 Wole Soyinka (Nigeria)

1987 Joseph Brodsky (United States)

1991 Nadine Gordimer (South Africa)

1992 Derek Walcott (St. Lucia)

1993 Toni Morrison (United States)

1995 Seamus Heaney (Ireland)

2001 V. S. Naipaul (Great Britain)

2003 J. M. Coetzee (South Africa)

2005 Harold Pinter (Great Britain)

2007 Doris Lessing (Great Britain)

2013 Alice Munro (Canada)

Nobel Prize Winners Writing in English

Historical Perspectives 687
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TIMELINE

Communist state, an event that would have far-
reaching effects throughout the twentieth century 
and beyond. 

The Treaty of Versailles, which followed World 
War I, had disarmed Germany, stripped it of 
valuable territory, and imposed harsh reparations 
on the German state. Zealous enforcement 
on the part of Great Britain and France led to 
Germany’s economic collapse. Financial hardship, 
near-anarchy, and a sense of humiliation paved 
the way for the rise of Adolph Hitler. The German 
people, seething with resentment at their former 
enemies, were easily swayed by Hitler’s promise 
to restore Germany’s pride and rid it of the 
oppressive effects of the Treaty of Versailles.

Once the mightiest nation in the world, the 
enormous death toll during World War I as well 
as the crippling effects of the Great Depression 
forced England into a more passive role in the 
1930s. During this period, Germany rearmed and 
amassed territory in Europe. Japan, perceiving 
Western powers as weak, invaded and occupied 
much of China. World War I, sometimes called 
“The war to end all wars,” was the prelude to yet 
another global conflict.

The Second World War The aggression of 
Germany and Japan led inevitably to World War II. 
When Hitler’s armies overran Europe, the English 
initially stood defiantly, but alone, shielded only 
by the English Channel and the Royal Air Force.

By the end of 1941, both Russia and the United 
States had entered the war. Finally, in 1945, 
after nearly six years of struggle, England 
emerged from the war victorious, battered, and 

impoverished—and soon to be without its empire 
as England’s former colonies, one by one, became 
independent countries. 

A Time of Recovery During the period of World 
War II know as the Blitz, in which the Germans 
bombed English cities over a period of 267 days, 
large sections of London were destroyed. From 
the ashes, a new London emerged. However, 
changes in other parts of the country were more 
problematic. The mill and mining country of 
the north was no longer the economic heart of 
the country as it had once been. Banking and 
technology, both concentrated in the south, 
took command. Over the following decades, the 
economic divide between the rusting north and 
the booming south only continued to grow.

Pop Culture After 1945, England’s formerly 
conservative, somewhat rigid Victorian culture 
developed into a worldwide center of popular 
culture. From the Beatles to Carnaby Street, 
British culture swept the globe in “the swinging 
Sixties” and beyond.

The New Face of Britain In addition to an 
economic divide, postwar Britain felt the effects 
of racial and colonial divisions. When British 
citizens from the former colonies began to move 
to England, the nation became increasingly 
diverse. At the same time, an increase in the 
proportion of British students in universities 
contributed to innovation and new trends in 
British culture. The England that celebrated the 
Diamond Jubilee of Queen Elizabeth II in 2012 
was a different nation from the England of 
Victoria’s Diamond Jubilee 115 years earlier.

1989: Germany Berlin Wall 
comes down; reunification of 
East and West Germany follows.

1979: Margaret Thatcher 
becomes first woman 
prime minister.

1960

1961: Germany 
Berlin Wall is built.

1964: Vietnam 
American involvement 
in Vietnam War grows.

1969: United States 
Apollo 11 lands on moon.
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essential question: What does it take to survive?
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ESSENTIAL QUESTION: What does it mean to call a place home?

Student Edition

UNIT 1
“The Song of the Mud,” Mary Borden
“Dulce et Decorum Est,” Wilfred Owen
“Accidental Hero,” Zadie Smith
“Defending Nonviolent Resistance,”  
 Mohandas Ghandi

UNIT 2
from “The Worms of the Earth Against  
 the Lions,” Barbara W. Tuchman
“Shakespeare’s Sister,” Virginia Woolf
“On Seeing England for the First Time,”  
 Jamaica Kincaid
“XXIII” from Midsummer, Derek Walcott
“The British”/“Who’s Who,” Benjamin  
 Zephaniah

UNIT 3
from “The Naked Babe and the Cloak of  
 Manliness,” Cleanth Brooks
from “Macbeth,” Frank Kermode
“Why Brownlee Left,” Paul Muldoon
“The Lagoon,” Joseph Conrad

UNIT 4
“The Second Coming,” W. B. Yeats
“Araby,” James Joyce
“The Explosion,” Philip Larkin
“Old Love,” Francesca Beard

UNIT 5
from Mrs Dalloway, Virginia Woolf
“The Madeleine,” Marcel Proust
“The Most Forgetful Man in the World,”  
 Joshua Foer
from Time and Free Will, Henri Bergson
from The Portrait of a Lady, Henry James

ADDITIONAL FOCUS PERIOD LITERATURELiterature Selections
Literature of the Focus Period A number of the 
selections in the unit were written during the Focus 
Period and pertain to perceptions of home as both a 
place and a state of mind.

 “Back to My Own Country: An Essay,” Andrea Levy

 “Shooting an Elephant,” George Orwell

 from “History of Jamaica,” Encyclopaedia Britannica

 “Escape From the Old Country,” Adrienne Su

 “From Lucy: Englan’ Lady,” James Berry

 from The Buried Giant, Kazuo Ishiguro

 “My Old Home,” Lu Hsun

 from “Writing as an Act of Hope,” Isabel Allende

Connections Across Time Reflections on the qualities 
of home as both a physical place and a psychological 
concept are age-old, as shown in literature of both the 
past and present.

 from A History of the English Church and People, Bede 

 “The Seafarer,” Burton Raffel, translator

 “Dover Beach,” Matthew Arnold

 “The Widow at Windsor,” Rudyard Kipling

 “St. Crispin’s Day,” William Shakespeare

 “Home Thoughts, From Abroad,” Robert Browning

2015: Queen Elizabeth II 
becomes England’s longest-
reigning monarch.

2012: London hosts 
Olympic Games for 
the third time.

2004: United Kingdom’s population 
surpasses 59 million.

2001: United States Hijacked planes crash 
into the World Trade Center in New York, 
the Pentagon in Washington, D.C., and a 
field in rural Pennsylvania; thousands of 
lives are lost.

1991: Eastern Europe 
Soviet Union is 
dissolved.

Present
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MAKING MEANING

Comparing Texts
In this lesson, you will read and compare two 
essays. First, you will complete the first-read and 
close-read activities for the essay by Andrea Levy. 
The work you do on this selection will help prepare 
you for your final comparison.

SHOOTING AN ELEPHANTBACK TO MY OWN 
COUNTRY: AN ESSAY

NOTICE the general ideas of 
the text. What is it about? 
Who is involved?

CONNECT ideas within 
the selection to what you 
already know and what 
you’ve already read.

ANNOTATE by marking 
vocabulary and key passages 
you want to revisit.

RESPOND by completing 
the Comprehension Check and 
by writing a brief summary of 
the selection.

About the Author

Andrea Levy (b. 1956) was 
born in London to parents 
who had emigrated from 
the Caribbean island of 
Jamaica. Her work—which 
includes novels, a short-story 
collection, and essays—is 
infused with questions about 
cultural identity and ethnicity 
in a post-colonial world. She 
is the winner of numerous 
awards, including the 
Orange Prize for Fiction and 
the Whitbread Award.

MAKING MEANING

Back to My Own Country: 
An Essay
Concept Vocabulary
You will encounter the following words as you read “Back to My Own 
Country: An Essay.” Before reading, note how familiar you are with each 
word. Then, rank the words in order from most familiar (1) to least  
familiar (6).

After completing the first read, come back to the concept vocabulary and 
review your rankings. Mark changes to your original rankings as needed.

First Read NONFICTION
Apply these strategies as you conduct your first read. You will have an 
opportunity to complete the close-read notes after your first read.

WORD YOUR RANKING

assimilate

entitlement

upbringing 

myriad 

indigenous

hybrid

 Tool Kit  
First-Read Guide and  
Model Annotation

 STANDARDS
Reading Informational Text
By the end of grade 12, read and 
comprehend literary nonfiction at the 
high end of the grades 11–CCR text 
complexity band independently and 
proficiently.
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NOTES

SCAN FOR 
MULTIMEDIA

BACKGROUND
From the early 1500s to the late 1900s, Britain used its superior naval, 
technological, and economic power to colonize and control territories 
worldwide. At its peak, the British Empire covered more than 13 million 
square miles and included more than 450 million people. After World 
War II, independence movements transformed the empire. It was replaced 
with the British Commonwealth, an association of self-ruling nations, of 
which Jamaica is one. 

I remember a journey I took on a London bus when I was a young 
girl. It was in the early nineteen sixties. The bus was full of people 

and one of them was a black man. That was not a common sight 
in those days. I could tell from his accent that, like my parents, he 
was from somewhere in the Caribbean. He was talkative, smiling 
politely at people and trying to engage them in chat. But all the other 
people on the bus were white and they were looking at him askance.1 
Nobody would be drawn into conversation; they clearly wanted 
nothing to do with him. But he carried on trying anyway. 

I was embarrassed by him, but also overcome with pity for his 
hopeless attempt to be friendly on a London bus. I was sure that he 
was a nice man and that if those people on the bus could just get to 

1. askance (uh SKANS) adv. with suspicion or disapproval.

1

2

ANCHOR TEXT | ESSAY

Back to  
My Own Country: 

An Essay
Andrea Levy

CLOSE READ
ANNOTATE: Mark details 
in the first paragraph that 
describe the man from 
the Caribbean.

QUESTION: How do these 
details contrast with the 
description of the others on 
the bus?

CONCLUDE: With whom do 
the sympathies of the author 
lie in this anecdote? How can 
you tell?

Back to My Own Country: An Essay 691
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NOTES
know him then they would like him. My family also came from the 
Caribbean. I identified with him. He somehow became my mom and 
dad, my sisters, my brother, me. But to the other people on the bus 
he was more than a stranger, he was an alien. I felt a longing to make 
some introductions. I could sense the misunderstandings that were 
taking place, but I didn’t know why, or what I could do. The man 
was different. He looked different and he sounded different. But how 
come people in England did not know him? Why was he, and why 
were all black people from Britain’s old empire, so completely alien to 
them? This encounter is something I will never forget.

The same thing would not happen today in quite that way. 
Everyone is used to a mix of cultures and London buses are full of 
Londoners from all over the world. But still there are silences and 
gaps in our knowledge and understanding. What are the links that 
made Britain a natural destination for that Caribbean man on the bus, 
fifty years ago? How and why did Britain forge those links in the first 
place? These are questions that have come to fascinate me, because 
they reveal what amounts to a lost history for many of us. It was 
certainly lost to me for much of my early life, and it was a loss that 
caused me some problems.

At the time of my bus ride I lived on a council estate 2 in north 
London. I went to a local school. Spoke like a good cockney.3 I played 
outside with all the white kids who lived around my way—rounders, 
skipping, and hide and seek. I ate a lot of sweets. Watched a lot of 
television: Coronation Street, Emergency Ward 10. Loved the Arsenal. 
Hated Tottenham Hotspur.4 I lived the life of an ordinary London 
working-class girl.

But my parents had come to this country from Jamaica. And in the 
area of London where we lived, that made my family very odd. We 
were immigrants. Outsiders. My dad had been a passenger on the 
Empire Windrush 5 ship when it famously sailed into Tilbury in June 
1948 and, according to many, changed the face of Britain for ever. My 
mom came to England on a Jamaica Banana Producer’s boat. It sailed 
into West India dock on Guy Fawkes Night 6 in the same year, under a 
shower of fireworks that my mom believed were to welcome her.

My dad was an accounting clerk in Jamaica for, among other 
companies, Tate & Lyle. My mom was a teacher. They were middle 
class. They grew up in large houses. They even had servants. They 
came to Britain on British Empire passports in order to find more 
opportunities for work and advancement. But once here they 
struggled to find good housing. They had to live in one room for 

2. council estate housing project.
3. cockney (KOK nee) n. someone from East London, with a distinctive accent.
4. the Arsenal . . . Tottenham Hotspur English sports teams.
5. Empire Windrush This ship brought thousands of Caribbean men and women to 

England after World War II, forming the foundation of the modern African Caribbean 
community in England.

6. Guy Fawkes Night Every year on November 5, people across the United Kingdom light 
fireworks and bonfires to celebrate the anniversary of Guy Fawkes’s foiled attempt to blow 
up the Parliament in London in 1605.

3

4

5

6

CLOSE READ
ANNOTATE: Mark details in 
paragraph 4 that show the 
author’s “Englishness.”

QUESTION: How do these 
details contrast with the 
information she provides 
about her parents in 
paragraph 5?

CONCLUDE: What point 
is the author making by 
including these contrasting 
details after her bus 
anecdote?
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NOTES
many years. They had a period of being homeless and then living in 
halfway housing where my dad was not allowed to stay with his wife 
and his three children. Eventually they were housed in the council 
flat7 in Highbury where I was born, and where I grew up.

My dad did not have trouble finding work. He was employed by 
the Post Office. But my mom was not allowed to use her Jamaican 
teaching qualification to teach in England. She needed to retrain. So 
she took in sewing throughout my childhood. But she still nursed her 
dream of becoming a teacher again.

In England, the fabled Mother Country that they had learned 
so much about at school in Jamaica, my parents were poor and 
working class. 

They believed that in order to get on in this country they should 
live quietly and not make a fuss. They should assimilate and be as 
respectable as they possibly could. Clean the front step every week. 
Go to church on Sundays. Keep their children well dressed and 
scrubbed behind the ears.

On one occasion my mom did not have money to buy food for 
our dinner. None at all. She worried that she might be forced into 
the humiliation of asking someone, a neighbor perhaps, for a loan. 
She walked out into the street praying for a solution, and found a 
one-pound note lying on the pavement. In my mom’s eyes that was 
not a stroke of luck, that was a strategy.

My parents believed that, with no real entitlement to anything, 
they must accept what this country was willing to give. They were, 
after all, immigrants. As long as they didn’t do anything too unusual 
that might upset the people of England, then they could get on. My 
mom was desperate for my dad to lose his accent and stop saying 
“nah man” and “cha” in every sentence. They never discussed 
Jamaica with anyone. My mom would get embarrassed if she saw a 
black person drawing attention to themselves. It drew attention to 
her as well, and she hated that.

My family is fair-skinned. In Jamaica this had had a big effect 
on my parents’ upbringing, because of the class system, inherited 
from British colonial times, people took the color of your skin very 
seriously. My parents had grown up to believe themselves to be of a 
higher class than any darker-skinned person. This isolated them from 
other black Caribbeans who came to live here—they wanted nothing 
to do with them.

My mom once told me how, back in Jamaica, her father would 
not let her play with children who were darker than her. She said 
wistfully, “But I had to, or I would have had no one to play with.” 
So when she came to England she was pleased to be bringing 
her children up amongst white children. We would always have 
lighter-skinned children to play with. I was expected to isolate myself 
from darker-skinned people too, and it seemed perfectly normal to 
me that the color of your skin was one of the most important things 

7. flat n. British English for “apartment”.

7

8

9

10

11

12

13

assimilate (uh SIHM uh layt) 
v. become like the majority 
in a region or country 
by adopting its customs, 
viewpoint, character, 
or attitude

entitlement (ehn TY tuhl 
muhnt) n. expectation; right

upbringing (UHP brihng ihng) 
n. care and training given to 
a child while growing up
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NOTES
about you. White people of course never had to think about it. But if 
you were not white, well then, how black were you? I accepted all of 
this as logical. That was how I would be judged.

Light-skinned or not, still we were asked, “When are you going 
back to your own country?” “Why are you here?” “Why is your food 
so funny?” “Why does your hair stick up?” “Why do you smell?” The 
message was that our family was foreign and had no right to be here. 
When a member of the far-right group the National Front waved one 
of their leaflets in my face and started laughing, I felt I owed them 
some sort of apology. I wanted them to like me. It would be years 
before I realized I could be angry with them.

The racism I encountered was rarely violent, or extreme, but it was 
insidious and ever present and it had a profound effect on me. I hated 
myself. I was ashamed of my family, and embarrassed that they came 
from the Caribbean.

In my efforts to be as British as I could be, I was completely 
indifferent to Jamaica. None of my friends knew anything about the 
Caribbean. They didn’t know where it was, or who lived there, or 
why. And they had no curiosity about it beyond asking why black 
people were in this country. It was too foreign and therefore not 
worth knowing.

As I got older my feeling of outsiderness became more marked, 
as did the feeling that nothing in my background—my class or my 
ethnicity—was really worth having. At art college I encountered 
middle-class people for the first time. Proper middle class—
debutantes with ponies, that sort of thing. Keeping those origins of 
mine a secret became paramount. Few people at my college knew 
I lived on a council estate. Once, when given a lift home, I got my 
friends to drop me at the gate of a proper house. I walked up the path 
waving them off. Then as soon as they were out of view I walked 
back to my flat.

I got a degree in textile design and worked as a designer for about 
ten minutes before I realized it was not for me. After that I worked for 
a brief while as a shop assistant, a dresser at the BBC and the Royal 
Opera House, and a receptionist at a family-planning clinic.

Then something happened. I was working part-time for a 
sex-education project for young people in Islington. One day the staff 
had to take part in a racism awareness course. We were asked to split 
into two groups, black and white. I walked over to the white side of 
the room. It was, ironically, where I felt most at home—all my friends, 
my boyfriend, my flatmates, were white. But my fellow workers had 
other ideas and I found myself being beckoned over by people on 
the black side. With some hesitation I crossed the floor. It was a rude 
awakening. It sent me to bed for a week.

By this time I was scared to call myself a black person. I didn’t 
feel I had the right qualifications. Didn’t you have to have grown up 
in a “black community”? Didn’t you need to go to the Caribbean a 
lot? Didn’t your parents need to be proud of being black? Didn’t my 

14

15

16

17

18

19

20

CLOSE READ
ANNOTATE: Mark details in 
paragraph 19 that describe 
an incident that was a rude 
awakening for the author.

QUESTION: Why did this 
incident surprise her?

CONCLUDE: For what 
reason do you think the 
author has shared this 
anecdote with readers?
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NOTES
friends need to be black? My upbringing was so far removed from all 
of that, I felt sure I would be found out as an impostor. I was not part 
of the black experience, surely?

It was a life-changing moment.
Fortunately I had recently enrolled on an afternoon-a-week writing 

course at the City Lit in London, just as a hobby. Writing came to 
my rescue. The course had an emphasis on writing about what you 
know. So, nervously I began to explore what I knew—my family 
upbringing and background, and my complicated 
relationship with color. Thinking about what I 
knew, and exploring my background with words, 
began to open it up for me as never before. I soon 
came to realize that my experience of growing up 
in this country was part of what it meant to be 
black. All those agonies over skin shade. Those 
silences about where we had come from. The 
shame. The denial. In fact I came to see that every 
black person’s life, no matter what it is, is part of 
the black experience. Because being black in a majority white country 
comes with a myriad of complications and contradictions. It was 
writing that helped me to understand that.

A few months into the course I had the urge to visit Jamaica for  
the very first time and stay with the family I had never met. I went 
for Christmas. It was an amazing experience. I discovered a family 
I had never really known I had. I realized that I meant something to 
people who lived on the other side of the world. I met my aunt and 
cousins and saw where my mom grew up. I realized for the first time 
that I had a background and an ancestry that was fascinating and 
worth exploring. Not only that, but I had the means to do it— 
through writing.

I am now happy to be called a black British writer, and the fiction 
I have written has all been about my Caribbean heritage in some way 
or another. It is a very rich seam for a writer and it is, quite simply, 
the reason that I write. Toni Morrison was once asked if she felt 
constrained by her being seen as a black writer. She replied: “Being 
a black woman writer is not a shallow place but a rich place to write 
from. It doesn’t limit my imagination; it expands it.” That is how 
I feel.

The more I began to delve into my Caribbean heritage the more 
interesting Britain’s Caribbean story became for me. The story of the 
Caribbean is a white story, too, and one that goes back a long way. 
The region was right at the very heart of Europe’s early experiments 
in colonizing the world. In the 1500s it was the Spanish who first 
exploited those newly found islands, displacing the indigenous 
people. The Dutch, the French, and the British came soon after. 
The island claimed earliest for Britain was Barbados, in 1625. But 
soon Britain was a major colonizer in the region. A whole string of 
islands became “British.” Islands that for a long time were seen as 

21

22

23

24

25

In fact, I came to see that 

every black person's life, no 

matter what it is, is part of 

the black experience.

myriad (MIHR ee uhd) n. 
uncountably large number; 
variety

indigenous (ihn DIHJ uh nuhs) 
adj. native to a particular 
country or region

Back to My Own Country: An Essay 695



Jamaican landscape 

©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

NOTES
our most lucrative overseas possessions. Sugar was the main crop, 
as important to Britain then as oil is today. It was planted, harvested, 
and processed by the slave labor of black Africans. That slave trade 
from West Africa to the Caribbean and the Americas was the largest 
forced migration in human history. Those islands soon became brutal 
island-factories helping to fuel and to fund the industrial revolution 
in Britain. Huge family fortunes were made. Major cities like Bristol, 
Liverpool, and London grew wealthy on the proceeds. The money 
that slavery in the Caribbean generated was reinvested in Britain’s 
industry and infrastructure. Britain’s empire grew as a result.

When British slavery finally ended in 1833, compensation was paid 
by the British Government. It amounted to twenty million pounds 
(many billions in today’s money). It was paid to the slave owners for 
the loss of their property. They were seen as the injured party.

But there is more to those Caribbean islands than just the history of 
slavery. Many white people went, if not in chains, then under duress: 
indentured servants and poor people from all corners of Britain who 
were trying to escape hardship at home or to build a new life. Many 
were press-ganged sailors, or convict labor. There were Sephardic 
Jews from Iberia, merchants from the Middle East and, later, 
indentured laborers from India and China. A social mix was created 
like in no other place on Earth. Creole cultures developed with a 
wide range of skin colors that were elaborately classified (mulatto, 
quadroon, octoroon, and so on) as a divide-and-rule tactic by the 

26

27
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NOTES
British plantocracy.8 Racial difference and racial value developed 
into a “science.” After the end of slavery in the Caribbean the British 
continued to rule their islands through a policy of racial apartheid 
right up until they finally left in the nineteen sixties.

But all this happened three thousand miles away from Britain, and 
as a result it has been possible for it to quietly disappear from British 
mainstream history. This is the absence, the gap in knowledge, the 
amnesia of the British that made the black man on the bus such an 
alien. It is unthinkable that a book on American history could leave 
out plantation slavery in the southern states. But in British history 
books the equivalent is the case, or at least the importance of those 
centuries of British slavery in the Caribbean is underplayed. That 
British plantation slavery has no lasting legacy for this country is 
absurd, but it is a claim that is made implicitly by this silence. It was 
so very long ago, it seems to say, we don’t need to dredge it up.

I remember what I was taught at school about Britain in the 
Caribbean. I had one lesson on the transatlantic slave trade. We 
looked at illustrations of slaves in ships. But that was all. I learned 
much more about William Wilberforce9 and the campaign for the 
abolition of slavery than anything about the life of a slave. We 
know more about slavery in the American South than in the British 
Caribbean. We are familiar with the struggles of African Americans 
from the Civil War to the civil rights movement. But American 
slavery was different from Caribbean slavery. In the Caribbean, slaves 
far outnumbered the white owners, and that mix of isolation, fear, 
and dependency produced very different societies from those of the 
American South. America’s story will not do for us. Our legacy of 
slavery is unique, and we need to understand what it is.

I wrote a novel, The Long Song, set in the time of slavery in the 
Caribbean, and when I was promoting the book I had numerous 
media interviews. On two separate occasions the interviewers—
bright, university-educated people in each case—admitted to me that 
they had not known that Britain had used slaves in the Caribbean. 
Slavery they thought had only been in America. Going around the 
country doing readings I was surprised at the ignorance of people 
about where the islands were, or of how many of them there were. 
Many people I met believed all people from the Caribbean came 
from Jamaica.

And what of the period after slavery? What about the century of 
“racial apartheid” that grew up in the colonial era, the time when 
my mom and dad learned to know their racial place and to keep 
themselves separate? The history of the black people of the Caribbean 
is missing.

Apart from being an exotic holiday destination the islands have 
now become an irrelevance here. They are no longer wealthy. They 

8. plantocracy (plan TOK ruh see) n. plantation owners as a ruling class.
9. William Wilberforce English politician who fought for abolition of the slave trade.

28

29

30

31

32

CLOSE READ
ANNOTATE: Mark the 
sentences in paragraph 28 
that show the main contrast 
the author sees between 
the teaching of American 
and British history.

QUESTION: Why is this 
contrast so surprising to the 
author?

CONCLUDE: What are 
the implications of this 
“silence” for British 
students studying 
their history?
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NOTES
are not rich with natural resources. They no longer have the power 
they enjoyed when some of the most famous families in Britain were 
there. It is too easy to forget what happened and how it has affected 
our lives today. But it is as much a part of British history as the 
Norman Conquest, or the Tudors.10

No one would claim that out of Britain’s many stories of empire 
the Caribbean is the most important. But it is one of the earliest, one 
of the longest in duration, and certainly one of the most unusual 
in terms of population mix and the creation of unique societies. In 
other parts of Britain’s old empire, such as India or Africa, we can 
debate what fading legacy the British have left, whether it is railways, 
bureaucracies, or parliamentary systems. In the Caribbean the legacy 
is, in one sense, everything. Not just the towns, the cities, and the 
landscape, but the very people themselves; their origins, their ethnic 
mix, their hybrid cultures, all result from what the British did on 
those islands before they finally left them. And conversely, Britain 
growing to become a world power, its attitudes to race, and even how 
it sees itself today, these things are in no small part the legacy that 
the British Caribbean has left for modern Britain. “The very notion 
of Great Britain’s ‘greatness’ is bound up with Empire,” the cultural 
theorist Stuart Hall once wrote: “Euro-skepticism and little Englander 
nationalism11 could hardly survive if people understood whose sugar 
flowed through English blood and rotted English teeth.”

What this means of course is that I, and my family, are products 
of Britain just as much as the white kids I grew up with in Highbury. 
Given Britain’s history in the Caribbean it was almost inevitable that 
people like my dad and his fellow passengers on the Windrush would 
end up here. They belonged, whether Britain realized it or not. One of 
the consequences of having an empire, of being a cultural hub, is that 
the world ultimately comes to you. That’s how hubs work.

Britons of Caribbean heritage have been in this country in 
significant numbers for sixty-five years now. We are three or four 
generations on from the man on the London bus. Immigration to 
Britain since the end of the Second World War has been a final, 
unexpected gift to Britain from its old empire. The benefits that 
the labor and the enterprise of immigrants, like those from the 
Caribbean, have brought to Britain are incalculable. Their ideas, their 
creativity, and their ways of life have helped tum this country into a 
sophisticated multi-culture. This windfall of talent and variety is one 
of the great unforeseen benefits to Britain.

But there are still countless young Britons today of Afro-Caribbean 
descent who have as little understanding of their ancestry and  
have as little evidence of their worth as I did when I was growing 
up. And there are countless white Britons who are unaware of the 

10.  the Norman Conquest, or the Tudors The Norman Conquest was the takeover of 
England by invaders from northern France in 1066. The Tudors were highly successful 
kings and queens who ruled from the late 1400s to the early 1600s.

11.  Euro-skepticism and little Englander nationalism political tendencies associated 
with mistrust of the European Union and of foreigners in general.

33

34

35

36

hybrid (HY brihd) adj. 
combined from different 
sources

CLOSE READ
ANNOTATE: Mark details in 
paragraph 35 that describe 
the “gift” of postwar 
immigration.

QUESTION: Why do you 
think the author chose 
the word gift as a way 
to represent the postwar 
history of immigration 
to Britain? What are 
the connotations of the 
word gift?

CONCLUDE: How would the 
impact of this paragraph 
change if the word gift 
were replaced with benefit 
or asset?
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NOTES
histories that bind us together. Britain made the Caribbean that my 
parents came from. It provided the people—black and white—who 
make up my ancestry. In return my ancestors, through their forced 
labor and their enterprise, contributed greatly to the development of 
modern Britain. My heritage is Britain’s story, too. It is time to  
put the Caribbean back where it belongs—in the main narrative  
of British history. ❧

“Back to My Own Country: An Essay” by Andrea Levy, from Six Stories & an Essay. Copyright © 2014 Andrea Levy. Reproduced by 
permission of Headline Publishing Group.

Comprehension Check
Complete the following items after you finish your first read.

1. According to Andrea Levy, why would the opening incident on the London bus not 
happen that way today?

2. What was the status of the author’s parents when they were living in Jamaica? How did 
that status change when they got to England?

3. When Levy was growing up, why was she “indifferent to Jamaica”?

4. Why did the author resist being called “black”?

5. Why is Levy now happy to be called a black British writer—and to write about her 
Caribbean heritage?

6.   Notebook Write a summary of “Back to My Own Country: An Essay” to confirm 
your understanding of the text.

RESEARCH
Research to Clarify Choose at least one unfamiliar detail from the text. Briefly 
research that detail. In what way does the information you learned shed light on an aspect 
of the essay?

Research to Explore Conduct research on an aspect of the text you find interesting. For 
example, you might want to learn more about Andrea Levy’s life in Britain and her literary 
achievements. Think about how your research findings enhance your understanding of  
the text.
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making meaning

I soon came to realize that my experience 
of growing up in this country was part 
of what it meant to be black. All those 
agonies over skin shade. Those silences 
about where we had come from. The 
shame. The denial. In fact I came to see 
that every black person’s life, no matter 
what it is, is part of the black experience.

ANNOTATE:  
The author repeats 
the word black 
several times.

QUESTION: 
Why has the 
author chosen to 
emphasize this 
word?

CONCLUDE: After 
initially denying 
her ethnicity, 
the author now 
embraces it.

ANNOTATE: These short phrases come 
between elegant complex sentences.

QUESTION: Why does the author interrupt 
the flow of the passage with this series of 
short phrases?

CONCLUDE: They show that the author is 
sharing deep emotional thoughts instead of 
highly reasoned ideas.

Close Read the Text
1. This model, from paragraph 22 of the essay, shows two sample 

annotations, along with questions and conclusions. Close read 
the passage, and find another detail to annotate. Then, write a 
question and conclusion.

BACK TO MY OWN COUNTRY: 
AN ESSAY

2. For more practice, go back into the text, and complete the 
close-read notes.

3. Revisit a section of the text you found important during your first 
read. Read this section closely, and annotate what you notice. 
Ask yourself questions such as “Why did the author make this 
choice?” What can you conclude?

Analyze the Text
 Notebook Respond to these questions.

1. (a) What incident does the author describe at the beginning of the essay? 
(b) Interpret What role does this opening incident play in the essay?

2. (a) How did the author’s family try to assimilate into the white culture? 
(b) Make Inferences What does this assimilation suggest about the 
family’s beliefs about that culture?

3. Historical Perspectives In what way does the author’s experience help 
you understand Britain’s recent history?

4. Essential Question: What does it mean to call a place home? What 
have you learned about the concept of home from reading this essay?

 Tool Kit  
Close-Read Guide and  
Model Annotation

CITE TExTual EvIdENCE 
to support your answers.

 STANdARdS
Reading Informational Text
•	Cite strong and thorough textual 
evidence to support analysis of 
what the text says explicitly as well 
as inferences drawn from the text, 
including determining where the text 
leaves matters uncertain.
•	Determine an author’s point 
of view or purpose in a text in 
which the rhetoric is particularly 
effective, analyzing how style and 
content contribute to the power, 
persuasiveness, or beauty of the text.
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CITE TEXTUAL EVIDENCE 
to support your answers.

essential question: What does it mean to call a place home?

Analyze Craft and Structure
Author’s Point of View and Purpose An essay is a short work of 
nonfiction that explores a specific topic and conveys a distinct point of 
view: the author’s ideas, beliefs, and judgments about a specific topic. For 
example, in “Back to My Own Country: An Essay,” Andrea Levy shares her 
point of view about growing up black in the predominantly white culture of 
1960s London.

Once you have analyzed an author’s point of view, the author’s purpose, 
or reason for writing, becomes clearer. For example, you might determine 
that the writer is attempting to persuade, inform, or entertain readers. Most 
sophisticated writing, like Levy’s, is driven by more than a single purpose. You 
can examine the ideas, opinions, and emotional tone of an essay and come 
to a conclusion about the author’s specific reasons for writing.

Practice 

 Notebook Respond to these questions.

1. Reread paragraphs 6–8 of “Back to My Own Country: An Essay.” (a) What do these 
paragraphs describe? (b) What does this description and the author’s reference in 
paragraph 8 to “England, the fabled Mother Country” reveal about Levy’s point  
of view?

2. (a) Use the paragraphs from the text cited in the left column to determine the 
author’s point of view about her subject.

The author encounters the man on the 
bus. (paragraphs 1 and 2)

The author encounters middle-class 
people at college. (paragraph 17)

The author begins writing about her 
background. (paragraph 22)

The author visits Jamaica. (paragraph 23)

Details FRoM tHe teXt autHoR’s Point oF VieW

(b) Use the details in the completed chart to describe how the author’s point of 
view changes over time.

3. Judging from the details you have studied above, what might be the author’s main 
purpose for writing this essay? Support your response with text evidence.
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 WORD NETWORK

Add interesting words 
related to finding a home 
from the text to your Word 
Network.

Concept Vocabulary

assimilate upbringing indigenous

entitlement myriad hybrid

Why These Words? These concept vocabulary words relate to encounters 
between cultures. For example, when the author’s parents arrive in England 
from Jamaica, they try to assimilate into a new culture. During the author’s 
upbringing in predominantly white London, she experiences a myriad of 
challenges due to her Afro-Caribbean heritage.

1. How does the concept vocabulary clarify the reader’s understanding of the 
cultural conflicts Levy describes?

2. What other words in the essay connect to this concept?

Practice

 Notebook The concept words appear in “Back to My Own Country: 
An Essay.”

1. Use each concept word in a sentence that demonstrates your 
understanding of the word’s meaning.

2. Create sentence frames by rewriting your sentences, replacing the concept 
vocabulary word in each one with a blank. Share your sentence frames 
with a partner, and complete each other’s sentences.

Word Study
Etymology and Usage: myriad The word myriad originates from 
the Greek word murioi, which means “ten thousand” or, by extension, 
“uncountably many.” Myriad may be used as either a noun (“a myriad 
of ideas”) or an adjective (“myriad ideas”), although one of these uses is 
contested.

1. Myriad is used as a noun in paragraph 22 of Levy’s essay. Rewrite the 
sentence from paragraph 22, using myriad as an adjective instead of as 
a noun.

2. Consult a reputable usage guide, such as Merriam-Webster’s Dictionary 
of English Usage, to research which usage of myriad is contested. Explain 
your findings.

LANGUAGE DEVELOPMENT 

BACK TO MY OWN COUNTRY: 
AN ESSAY

 STANDARDS
Reading Informational Text
Determine an author’s point 
of view or purpose in a text in 
which the rhetoric is particularly 
effective, analyzing how style and 
content contribute to the power, 
persuasiveness or beauty of the text.

Language
•	Apply the understanding that 
usage is a matter of convention, can 
change over time, and is sometimes 
contested.
•	Resolve issues of complex 
or contested usage, consulting 
references as needed.
•	Apply knowledge of language to 
understand how language functions 
in different contexts, to make 
effective choices for meaning or style, 
and to comprehend more fully when 
reading or listening.
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essential question: What does it mean to call a place home?

Conventions and Style 
Voice and Development of Ideas Authors use various techniques to 
convey a unique voice and develop ideas in their writing. For example, 
in “Back to My Own Country: An Essay,” Andrea Levy uses rhetorical 
questions, or questions with obvious answers, to structure the development 
of her thoughts and cause the reader to identify with her position. Rhetorical 
questions can help readers feel personally and emotionally involved in a text 
by allowing them to see things from the author’s perspective. Levy also uses 
sentence fragments, or groups of words that are punctuated like sentences 
but do not express a complete thought, in the essay. Sentence fragments can 
be used to create an informal tone, which enables readers to more closely 
identify with the author as a person.

The chart contains an example of each technique and the purpose it serves in 
the essay.

Rhetorical question Why was he, and why were all 
black people . . . so completely 
alien to them? (paragraph 2)

The author uses rhetorical questions to 
get readers’ attention focused on issues 
she will then discuss.

Sentence fragments Watched a lot of television: 
Coronation Street, Emergency 
Ward 10. Loved the Arsenal. Hated 
Tottenham Hotspur. (paragraph 4)

The author uses sentence fragments 
to create realistic, informal speech, 
enabling readers to regard her as a 
person, not an academic.

Read It

1. Reread this paragraph from “Back to My Own Country: An Essay.”

And what of the period after slavery? What about the century of “racial 
apartheid” that grew up in the colonial era, the time when my mom 
and dad learned to know their racial place and to keep themselves 
separate? The history of the black people of the Caribbean is missing.

a. Identify and mark the rhetorical questions.

b. What purpose do these questions serve in the paragraph?

2. What tone, or attitude, does the author convey through the use of this 
sentence fragment in paragraph 17: Proper middle class—debutantes with 
ponies, that sort of thing.

3. Connect to Style Reread paragraphs 20 and 22 of the essay. Mark the 
rhetorical questions and sentence fragments. Then, briefly describe the 
purpose each technique serves in the paragraph.

Write It

 Notebook  Write a paragraph in which you describe someone you know 
or have read about who has assimilated into a new culture. Use at least one 
rhetorical question and one sentence fragment in your paragraph.

PROCESS

Analyzing the techniques 
an author uses to develop a 
unique voice is an important 
step in determining the 
effects of the author’s style—
how it contributes to the 
overall effectiveness or beauty 
of a text.

teCHnique eXaMPle PuRPose

 evidenCe log

Before moving on to a 
new selection, go to your 
Evidence Log and record 
what you’ve learned from 
“Back to My Own Country: 
An Essay.”

Back to My Own Country: An Essay 703



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

Comparing Texts
You will now read George Orwell’s essay “Shooting 
an Elephant.” After you have completed the  
first-read and close-read activities, you will 
compare the two essays in this section. SHOOTING AN ELEPHANTBACK TO MY OWN 

COUNTRY: AN ESSAY

NOTICE the general ideas of 
the text. What is it about? 
Who is involved?

CONNECT ideas within 
the selection to what you 
already know and what 
you’ve already read.

ANNOTATE by marking 
vocabulary and key passages 
you want to revisit.

RESPOND by completing 
the Comprehension Check and 
by writing a brief summary of 
the selection.

Shooting an Elephant
Concept Vocabulary
You will encounter the following words as you read “Shooting an Elephant.” 
Before reading, note how familiar you are with each word. Then, rank the 
words in order from most familiar (1) to least familiar (6).

After completing your first read, come back to the concept vocabulary and 
review your rankings. Mark changes to your original rankings as needed.

First Read NONFICTION
Apply these strategies as you conduct your first read. You will have an 
opportunity to complete the close-read notes after your first read.

About the Author

George Orwell (1903–1950) 
is the pen name of Eric 
Arthur Blair, who was born 
in India to British parents 
working as civil servants. 
Though Orwell is recognized 
as a brilliant critic and 
essayist, he is best known 
for two of his novels, Animal 
Farm and Nineteen Eighty-
Four. Both books explore the 
threat that totalitarianism 
posed to twentieth-century 
society. In Nineteen Eighty-
Four, he showed how a 
government with total 
control over people’s lives 
could distort information to 
the point where words no 
longer have meaning.

MAKING MEANINGMAKING MEANING

WORD YOUR RANKING

imperialism 

supplant 

despotic 

conventionalized 

resolute 

pretext 

 Tool Kit  
First-Read Guide and  
Model Annotation

 STANDARDS
Reading Informational Text
By the end of grade 12, read and 
comprehend literary nonfiction at the 
high end of the grades 11–CCR text 
complexity band independently and 
proficiently.
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